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Introduction 

In this contribution I would like to give a survey of different proceedings of polyaesthetic 

experience of children between the ages of 6 to 12. The approaches are organized as 

projects of various length and complexity within aesthetic learning in primary 

(elementary) schools. ï Every project could easily be implemented into other settings of 

learning communities outside of schools. 

What does ñPolyaesthetic Educationò mean? 

The pedagogical conception of Polyaesthetic Education was intended and published first 

by Wolfgang ROSCHER 1970
1
  and has been carried on by the International Society of 

Polyaesthetic Education in Salzburg, Austria for 25 years since 1982.  

Before starting with the first project of picture-books I want to point out the fundamental 

dimensions and aspects of the polyaesthethic learning theory as published by Wolfgang 

Roscher.  

Polyaesthetics is not to be put on the 

same level as Synaesthetics, though it 

may use some elements in its context, 

nor as the pedagogical melting pot of 

multitasking aesthetic teaching.  

The basic dimensions of Polyaesthetic 

Education are ï as in many aesthetic 

learning theories ï space and time; but 

over and above the dimensions of 

society, science and arts.    

 

Figure 1: Dimensions and aspects of Polyaesthetic Education 
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According to these dimensions we work on the aspects of interculturalism, of integrating 

cultural traditions and societies, we operate on an interdisciplinary and multi-medial 

level, as shown in figure 1. That includes, we work on various semantic systems within 

the same task and at the same time. 

I hope Iôll be able to demonstrate these basic dimensions and aspects of Polyaesthetic 

Education by the following examples of projects with children. 

The list of examples2 

All projects are based on picture-

books for children. They each 

have their particular 

characteristics, so they each gave 

us the option of realizing very 

different conceptual designs, as 

listed in figure 2. 

 

 

 

 

Figure 2: List of examples  

 

1. Juarez Machado: Flatfoot - Simulating sounds due to graphic signs 

ñFlatfootò is the name the Brazilian drawer and graphic artist Juarez Machado
3
 gave his 

really fancy picture-book, as shown in figure 3. The German title ĂWarum einer barfuss 

kommt und was dann passiertñ sketches the story: As the 

green footprints suggest, some barefoot person (We are not 

told whether male or female) appears; following his or her 

track we find out what consequently happened.  Showing the 

book to the children I said ñI can see a wonderful story butò, 

I lamented, ñregrettably I canôt hear any of the sounds, no 

rushing, no swishing, not any familiar tune, no voices.ò ï 

ñCould you please help to make them all audible again?ò I 

stimulated the resurrection of sound.  

Figure 3: Juarez Machado: Flatfoot  
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And the children didnôt stop until every detail 

was performed. One scene of the book where 

the children started to construct a long story 

with many details is shown in figure 4. (For 

instance they were discussing whether the 

flowers were stolen or not.) 

 

 

 

Figure 4: Juarez Machado: Flatfoot 

What is the nucleus of that aesthetic process?  

It is watching graphic scenes and - very important - associating their development, 

imagining their according sounds and voices, simulating them using oneôs own voice, 

body percussion and perhaps elementary instruments.  

In other words: Acoustic expression took place in the space and time of the events, and 

was transmitted by the graphic expression of the book into the cognitive process of the 

actors.   

As I mentioned before: Polyaesthetic Education refers to the dimensions of space and 

time, but over and above this to the dimensions of society, science and arts. 

 

2. Astrid Lindgren: Pippi L¬ngstrump, Villa Kunterbunt4 - Transferring 
graphic patterns into musical sounds 

ĂPippi Langstrumpf / Pippi Longstockingñ. I suppose there is no need to explain the 

series of illustrated childrenôs books written by the Swedish authoress Astrid Lindgren 

since 1945 (almost a historical example of literature).    

Anyway there was no necessity to explain any word when I showed the scenic drawing of 

ñVilla Kunterbuntò on the screen (see fig 5). Without being asked verbally the children 

themselves promptly started telling their stories of Pippi L¬ngstrump including a big 

competition in spelling her full name (Pippilotta Viktualia Rullgardina Krusmynta 

Efraimsdotter L¬ngstrump).   

 

Figure 5: Astrid Lindgren Pippi im Park. Villa Kunterbunt 

Machado: Flatfoot

Simulating sounds due to graphic signs

Machado: Flatfoot

Simulating sounds due to graphic signs
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ñWhat else in that drawing can we convert into sound and music?ò Of course there was a 

lot of acoustic imitation such as the water sprinkling out of the watering can, the 

scrabbling and scratching of the horseôs hoofs.  

ñBut which of the other visible structures can be shaped as a sounding pattern?ò I asked 

the children, ñCan you see the left window on 1st floor of Villa Kunterbunt, with four 

panes of glass?ò Out of a cluster, a smorgasbord of sounding objects and elementary 

percussion-instruments we took one sound for each pane; four players had to decide the 

chronological order how to perform these sounds.  

ñNow have a look at the wooden balcony. Letôs pick the matching sound out of the 

instrumental hotchpotchò, I continued. While the children were intensively involved in 

trial and discussion about the sound-selection I started knocking at every batten of the 

balcony, counting with a low voice.  

ñCome along,ò I called the four or five discussing finalists, ñletôs start!ò And immediately 

everybody was counting with me, while the little band was beating the rhythm.   

After having carried out the same procedure on the right window we joined the sounding 

elements. So we got a musical phrase of four bars that as a rhythmic ostinato became 

something like a sounding carpet under every audible detail we continued with.  

What is the intention of that aesthetic process?  

What is the difference between our first example ñFlatfootò and playing with the scenic 

picture of Villa Kunterbunt?  

A window or a balcony never would sound that way itself. But we used their graphic 

patterns and structures to transform them into sounding patterns.  

As mentioned above: Polyaesthetic education operates on an interdisciplinary and multi-

medial level, works on various semantic systems as part of the same task and at the same 

time within a creative performing process. 

 

3. Leo Lionni: Swimmy - Shaping strange soundscapes, social interacting 
by the symbol system of music 

ĂSwimmyñ is one of the most famous 

and popular picture books by Leo 

Leonni.
5
 The tiny fish Swimmy, living in 

a huge shoal of tiny red fish is the only 

one to survive the attack by a big, 

greedy, voracious fish as figure 6 shows.  

Fleeing from such isolation he starts his 

fantastic submarine expedition finally 

coming across a similar shoal of red fish.   

 

 

Figure 6: Leo Lionni: Swimmy 
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Even young children suspect the strangeness of the acoustic world so far below the sea-

level. We shaped the fantastic submarine soundscapes of its species-rich living-world, the 

coral reefs, woods of sea-anemones and the bubbling sea water, using different families 

of musical instruments as string instruments, flutes, guitars, or wooden, skin and metal 

percussion-instruments.  

We made a recording of the improvised musical 

scenes that became the sounding background when 

the group of children acted the point of the story: as 

a formation of one big red fish, where Swimmy 

took his position as black eye, they swam into the 

mysterious depths of the sea, as shown in figure 7. 

Every child playing this scene performed different 

ñtinyò tones, like sounding the depth, interfering 

and overlapping the playback-sound. 

Figure 7:Leo Lionni: Swimmy 

What is the aesthetic conception playing the story of Swimmy?  

First of all it is similar to the concepts above. But what is more: Swimmy is a story of a 

series of social contacts between the poles of its (at least supposedly) protection of his 

species on the one hand and the loss of every social web, getting isolated on the other 

hand. One of the main topics of that play is interacting musically, finally by the playback: 

Children interacting with themselves.  

That is almost ñbridging culturesò. Polyaesthetic education works on the level of social-

integration, all medias of expression and multi-tasking.  

 

4. Grimmôs fairy tales: Hªnsel und Gretel - Empathising childrenôs faith, 
Expression of emotions by playing musical instruments6 

Until now we have not discussed the expression of emotions within aesthetic learning. 

Let me show this by a short report on how we played Grimmôs fairy tale ñHansel and 

Gretelò.  

Last time preparing my contribution to our Polyaesthetic symposia, titled ñChildren lostò 

I noticed, everybody knew the fairy tale ñHansel and Gretelò but nobody realized it was a 

horrible story of two children lost in the 

darkness of the wood by their parents. I was 

almost distraught about this. 

Inspired by the picture-book ñHªnsel und 

Gretelò by the Austrian fine artist Lisbeth 

Zwerger
7
 and due to depth-psychological 

interpretations of Grimmós fairy tales
8
 I 

designed the acting details with children. 

 

Figure 8: Hansel and Gretel, story-telling. 
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After the story-telling (see fig.8) I suggested each child to be one of the very big trees in 

the magical wood of ñHansel and Getelò, 

swaying their twigs in the wind while 

observing everything happening below, 

empathising, rejoicing with happy 

moments, taking the tragedies to heart. 

Figure 9 gives an impression of that 

scene.  

 

Figure 9: Playing the trees in the fairy tale 

ós wood. 

We stopped the rule-playing, moved over to another part of the classroom and took place 

on a colourful carpet, which was 

advertised as ñmusical carpetò. We 

tested a cluster of rhythmical 

instruments, handing them from one 

child to the next, making them sounding 

all the time, as shown in figure 10. 

Figure 10: Exploring the instruments 

 

For a while the instruments went back into the box and a series of five ñsmileysò 

(emoticons like :J ) was put on the carpet from 

a very happy one up to a very sad one. Now the 

musical instruments were taken again for a 

ñsound-checkò to which of the emotions 

presented by the smileys they would suit best. 

The instrument was placed on the most suitable 

smiley. Figure 11 takes a view to that as 

process.  

Figure 11: Categorizing the ñemotional characterò 

of the instruments 

Finally we remembered the emotions we defined according to the fairy tale observing the 

story from the treetops in order to choose a 

musical instrument that could express the 

specified emotion best.  

The children took the instruments back to 

the place they had acted as trees (as one can 

see in figure 12) and commented 

emotionally on the simulation of the fairy 

tale, reflecting their empathy with the faith 

of ĂHansel and Gretelñ.  

Figure 12: The instruments in the mythic wood 
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At the happy-ending of the fairy tale we all 

gathered round the piano, singing the childrenôs 

song ñHªnsel und Gretelò that tells almost the 

whole story (see figure 13). Remembering the 

mode of playing the instruments as observers the 

singing got a completely different emotional 

quality as we accompanied our singing as playing 

before.  

Figure 13: Singing the song, accompanied 

emotionally by the instruments 

5. Leo Lionni: Matthew's Dream - Musical improvisation due to various 
styles of painting 

ĂMatthias und sein Traumñ is another picture-book by Leo Lionni.
9
 The German edition 

is shown in figure 14. Itôs amazing story tells the career of the little mouse Matthias as a 

painter. But no less than a marvellous story the book is a 

fascinating synopsis of painting history. Figure 15 shows 

how the children copied a painting in perspectives, figure 

15 refers to the pointillist picture and one in cubism art 

style.  

With a group of children at the age of 9 I worked out a 

childrensô opera: The children did all the vocal and 

instrumental parts, played the roles of the story. By 

assistance of their class-room teacher they even did all 

the paintings and the d®cor of the scenery. 

Figure 14: Leo Lionni: Matthewôs Deam 

 

 

 

 

 

 

 

 Figures 15,16: different painting styles 

The musical concept was adapted to the various styles of painting; starting with a solo 

part for the treble recorder, moving on to some small pieces played in different styles by 

a small ensemble of instruments including the musical instruments the children jet were 

studying as the piano, harp, violin. According to the motifs of modern painting the 

children improvised based on musical instructions by Karl-Heinz Stockhausenôs  ñAus 

den 7 Tagenò, some of them in the style of dodecaphonism. Figure 17 refers to that scene. 
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If there was seen the full size of the stage one could see twelve children with twelve 

colours, playing 12 different 

instruments.  

   

Figure 17: dodecaphonic improvisation 

 

 

 

 

 

The polyaesthetic aspect of integrating cultural traditions ï in the manner of European 

painting history ï was one of the remarkable results of that project. 

6. Max Bolliger: The Bridge Across - Bridging human discord by childrenôs 
communication, put on stage by a childrenôs opera  

The last example refers to the motto of the 

XVII. I nternational Congress of Aesthetics 

in a most significant way: ĂDie 

Kinderbr¿ckeñ, word-for-word ñThe Bridge 

of the Childrenò, by Max Bolliger
10

 tells the 

story how the lives of 2 families. Their farms 

and houses are shown in figure 18. Their 

lives seem to be peaceful, bit it is only the 

cam before storm: They live in hostility all 

the time, as shown in figure 19. 

 

Figures 18 (above), 19 (left below), 20 (right below)t: Max Bolliger: The Bridge Across 

 

 

 

 

 

 

 

 

 


