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Introduction

In this contribution | would like to give a survey of different proceedings of polyaesthetic
experience of children between the ages of 6 to 12. The approaehesganized as
projects of various length and complexity within aesthetic learning in primary
(elementary) school$. Every project could easily be implemented into other settings of
learning communities outside of schools.

What does APol yaesntohentiam ?Educat.i

The pedagogical conception of Polyaesthetic Education was intended and published first
by Wolfgang ROSCHER 1970and has been carried on by the International Society of
Polyaesthetic Education in Salzburg, Austria for 25 years since 1982.

Before starting with the first project of pictul®oks | want to point out the fundamental
dimensions and aspects of the polyaesthethic learning theory as published by Wolfgang
Roscher.

Polyaesthetics is not to be put on the

Polyaesthetics and Polyaesthetic Education same level as Synaesthetics, @iﬂ)uﬁ
Dimensionsd Aspectsd Structuringd Applications may use some elements in its context

— | nor as the pedagogical melting pot of

Space ercuturaliom multitasking aesthetic teaching.

q Integration of Cultural
o Time Tradition > ) ] ) ]
S| Society SocialInegration (3 The basic dimensions of Polyaesthetic
é Science ety @ Education ard as in many aesthetic
8| Ars Inter- & Multi-Vediality learning theorie$ space and time; but

over and above the dimeoss of
ceemmnnne | SOCI€LY, SCIENCE and arts.

Figure 1: Dimensions and aspects of Polyaesthetic Education
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According to these dimensions we work on the aspects of interculturalism, of integrating
cultural traditions and societies, we operate on an interdiscipliaad multimedial

level, as shown in figure 1. That includes, we work on various semantic systems within
the same task and at the same time.

I hope 10611 be able to demonstrate these

Education by the followingxamples of projects with children.

The list of examples?

Picture-books Bridging the Worlds of Perception and Polyaesthethic Performance

1. Machado: Flatfoot
Warum einer barfuss kommt

Simulating sounds due to
graphic signs

2. Lindgren: Pippi Langstromp,
Villa Kunterbunt

Transferring graphic patterns
into musical sounds

3. Lionni: Swimmy

Shaping strange soundscapes,
social interacting by the symbol
system of music

4. Grimmds fairy tales:

Hénsel und Gretel

Empathising childrend faith,
Expression of emotions

by playing musical instruments

5. Lionni: Matthew's Dream
Matthias und sein Traum

Musical improvisation due to
various styles of painting

6. Bolliger: The Bridge Across
Die Kinderbriicke

Bridging human discord by
children& communication, put
on stage by a children& opera
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Figure 2: List of examples

All projects are based on pictdre
books for children. They each
have their particular
characteristics, so they each gave
us the option of realizing very
different conceptual designsas
listed in figure 2

1. Juarez Machado: Flatfoot - Simulating sounds due to graphic signs
i F | a tisfthe mame the Brazilian drawer and graphic artist Juarez Machade his

really fancy picturebook as shown in figure.3The Geman t i t | e
was

k o mmt und

AWarum ei

dann passierti s

green footprints suggest, some barefoot person (We are not
told whether male or female) appears; following his or her
track we find out what consequently happened. Simpthe

book to

rushing,
ACoul d

t he
[ | ament ed,

you

children | sai d nl
Aregrettably | can i
swishing, n oit any
pl ease help to make

stimulaed the resurrection of sound.

Figure 3: Juarez Machado: Flatfoot
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Machado: Fiatioot And the children didnot S
Simulating sounds due to graphic signs was performedOne scene of the book where
the children started to construct a long story
with many details is shown in figure 4. (For
instance they were discussing whether the
flowers were stolen or ngt.

e wb

5 [} —ysie e ¢
el -o"-;-. '."" - @

Figure 4: Juarez Machado: Flatfoot

What is the nucleus of that aesthetic process?

It is watching graphic scenes andvery important- associating their development,
imagining theiraccr di ng sounds and voices, simul at i
body percussion and perhaps elementary instruments.

In other words: Acoustic expression took place in the space and time of the events, and
was transmitted by the graphic expression of thekkinto the cognitive process of the
actors.

As | mentioned before: Polyaesthetic Education refers to the dimensions of space and
time, but over and above this to the dimensions of society, science and arts.

2Astrid Lindgren: RilgKuiterdunth-grartsferasimgp ,

graphic patterns into musical sounds

APippi Langstrumpf / Pippi Longstockingit.
series of il lustrated childrendés books wri
since 1945 (almostlaistorical example of literature).

Anyway there was no necessity to explain any word when | showed the scenic drawing of
AVilla Kunterbunto on the screen (see fig
themselves promptly started telling their e r i es o f Pippi L-ngstru
competition in spelling her full name (Pippilotta Viktualia Rullgardina Krusmynta
Efrai msdotter L-ngstrump).

Figure 5: Astrid Lindgren Pippi im ParkVilla Kunterbunt



l nternati onal Congr estsi cosf BAreisd ghientg cGu 12t0d

AnwWat else in that drawing can we convert i
lot of acoustic imitation such as the water sprinkling out of the watering can, the

scrabbling and scratching of the horseds hi
ABut which of t hreesotchaenr bveli ssihbad pee dstarsuca usou
the children, ACan you see the Il eft windoyv
panes of glass?06 Out of a cluster, a smor

percussiorinstruments we took ongound for each pane; four players had to decide the
chronological order how to perform these sounds.

ANow have a | ook at the wooden balcony. L
i nstrument al hotchpotcho, I c o i tnvolwed éend . Wh i
trial and discussion about the sotselection | started knocking at every batten of the
balcony, counting with a low voice.

ACome along,o0 | called the four or five di.
everybody was countingith me, while the little band was beating the rhythm.

After having carried out the same procedure on the right window we joined the sounding
elements. So we got a musical phrase of four bars that as a rhythmic ostinato became
something like a soundingupet under every audible detail we continued with.

What is the intention of that aesthetic process?

Wh at is the difference between our first e
picture of Villa Kunterbunt?

A window or a balcony never wouldbsgnd that way itself. But we used their graphic
patterns and structures to transform them into sounding patterns.

As mentioned above: Polyaesthetic education operates on an interdisciplinary and multi
medial level, works on various semantic systems dsopéine same task and at the same
time within a creative performing process.

3. Leo Lionni: Swimmy - Shaping strange soundscapes, social interacting
by the symbol system of music

ASwi mmyid is one of the
and popular picture books by Leo

Leonni® The tiny fish Swimmy, living in

a huge shoal of tiny red fish is the only

one to survive the attack by a big,

| greedy, voracious fisas figure 6 shows.

Fleeing from such isolation he starts his
fantastic submarine expedition finally
coming across a sifar shoal of red fish.

Figure 6: Leo Lionni: Swimmy
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Even young children suspect the strangeness of the acoustic world so far below the sea
level. We shaped the fantastic submarine soundscapes of its gpgctiesng-world, the

coral reefs, woods afeaanemones and the bubbling sea water, using different families
of musical instruments as string instruments, flutes, guitars, or wooden, skin and metal
percussiorinstruments.

We made a recording of the improvised musical

scenes that became the sangdbackground when

the group of children acted the point of the story: as

a formation of one big red fish, where Swimmy

took his position as black eye, they swam into the
mysterious depths of the sess shown in figure 7.

Every child playing this sceng@erformed different
Atinyo tones, l i ke soundi nc¢
and overlapping the playbasound.

Figuré 7:Leo Lionni: Swimmy

What is the aesthetic conception playing the story of Swimmy?

First of all it is similar to the concepts above. But wisathore: Swimmy is a story of a
series of social contacts between the poles of its (at least supposedly) protection of his
species on the one hand and the loss of every social web, getting isolated on the other
hand. One of the main topics of that playnigracting musically, finally by the playback:
Childreninteracting withthemselves

That is almost f#Abridging cultureso. -Pol yae
integration, all medias of expression and mitasking.

4.Gr i mmds fsai rH? ntsaelle wkndp aGrheitseilng chi |l drenbs
Expression of emotions by playing musical instruments®

Until now we have not discussed the expression of emotions within aesthetic learning.
Let me show this by a shortiregpbat e ofHamwsve
Gretel 0.

Last time preparing my contribution to our
Il noticed, everybody knew the fairy tale i
horrible story of two children lost in the
darkness of the wood by their parents. | was

almost distraught about this.

Inspired by the picture o0 0 k AH2 ns el L
Gretel o by t he Austrian
Zwergef and due to depthsychological

" interpretations of I Gri mm
designed the aing details with children.

Figure 8: Hansel and Gretel, storjelling.
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After the storytelling (see fig. 8) | suggested each child to be one of the very big trees in

> the magical wood of MfAHa
swaying their twigs in the wind while
observingeverything happening below,
empathising, rejoicing with  happy
moments, taking the tragedies to heart
Figure 9 gives an impression of that
scene.

Figure 9: Playing the trees in the fairy tale
6s wood.

We stopped the rulplaying, moved over to anotheanp of the classroom and took place

. on a colourful carpet, which was
advertised as Amusi cal
tested a cluster of rhythmical
instruments, handing them from one
- child to the next, making them sounding
all the time as shown itiigure 10.

Figure 10: Exploring the instruments

Il nstruments went back int
(emoticons liked ) was put on the carpet from

a very happy one up to a very sad one. Now the

musical instruments were taken again for a
Asowmeck?o t o whi ch of t
presented by the smileys they would suit best.

The instrument was placed on the most suitable

smiley. Figure 11 takes a view to that as

process.

Figure 11: Categorizing the der
of the instruments

Finally we remembered the emotions we defined according to the fairy tale observing the
ol s s story from the treetops in order to choose a
‘L Ml | = musical instrument that could express the
specified emotion best.

The children took the instruments back to
the place they had & as treegas one can

see in figure 12) and commented
emotionally on the simulatio of the fairy

tale, reflectingtheir empathy with the faith

of AHansel and Gretelf

Figure 12: The instruments in the mythic wood
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.|/ At the happyending of the fairy talewe all

- gathered round the piano,
''song MAH2nsel und Gretel o
. whole story(see figure 13) Remembering the

mode of playing the instruments as observers the

singing got a completely different emotional

guality as weaccompanied our singing as playing

~ before.

Figure 13: Singing the song, accompanied
emotionally by the instruments

5. Leo Lionni: Matthew's Dream - Musical improvisation due to various

styles of painting

AMatthias nd sei n -bbokbyleoflionnis TheGeomarhegition pi ct u

|sshown|nf|gure14 és amazing story tells the <care
painter. But no less than a marvellous story the book is a

J fascinating synopsis of painting histofyigure 15 shows
how the chidren copied a painting in perspectives, figure
e’ q

15 refers to the pointillist picture and one in cubism art

Matthias . style.
umlscm'ﬁdum_d With a group of children at the age of 9 | worked out a
K\-'- S childrensd opera: The chil dr e
\.l, instrumental parts, played theles of the story. By

assistance of their clasgsom teacher they even did all
the paintings and the d®cor of

Figure 14: Leo Lionni: Mattheyv

Figures 15,16: different painting styles

The musical concept was adapted to the waristyles of painting; starting with a solo

part for the treble recorder, moving on to some small pieces played in different styles by

a small ensemble of instruments including the musical instruments the children jet were
studying as the piano, harp, vinl According to the motifs of modern painting the

children improvised based on musical instructions by-Kaeli nz St ockhausendé
den 7 Tageno, some of t h &igureil7mefetstoe¢hatscenel e of
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If there was seen thiell size of the stage one could see twelve children with twelve
colours, playing 12  different
instruments.

Figure 17: dodecaphonic improvisation

The polyaesthetic aspect of integrating cultural traditios the manner of European
painting historyi was one of the remarkable results of that project.

6. Max Bolliger: The Bridge Across-Br i dgi ng human discord by
communication, put on stage by a childreno:

The last example refers to the motto of the

XVII. | nternationalCongressof Aesttetics

i n a mo st significant
Ki nder bwogttokweorr, dhe Bridge

of the Childrerd, by Max Bolliger® tells the

story how the lives of 2 familie§ heir farms

and houses are shown in figure 18. Their

lives seem to be peaceful, bit it is onlyeth

cam before storm: They live inostility all

the time, as shown in figure 19.

Figures 18(above), 19 (left below), 20 (right below)¥lax Bolliger: The Bridge Across



